ISSN 0971-3859

JOURNAL OF

EDUCATIONAL PLANNING
AND ADMINISTRATION

Editor : Jandhyala B G Tilak

VOLUME XXX

ARTICLES

Arkalgud RAMAPRASAD, Chetan
B. SINGAI, Tanveer HASAN, Thant
SYN and Mohan THIRUMALAI

Charu JAIN and Narayan PRASAD

PK. GUPTA and Abdirahman A.
ISSACK

SPECIAL LECTURE
Kapila VATSYAYAN

RESEARCH ABSTRACT

Garima BANSAL

BOOK REVIEWS

NUMBER 1 JANUARY 2016

India's National Higher Education Policy
Recommendations since Independence: An
Ontological Analysis

Evidences of Linkage between Secondary Education
and Socio-Economic Outcomes in India

Education and Earnings: A Study of Kenya

Abul Kalam Azad: An Epitome of Culture

Assessment, Curriculum, Pedagogy: Towards
Conceptualising an Alternative Framework of
Assessment

National University of

Educational Planning and Administration
New Delhi, INDIA




P, N T ——

nning and Administration
ynal PI‘:y 2016, pp. 71-86

l.ln“u ~
!

jews

s; Greaney, Vincent & Murray, Scott T, (2009

g of Educational Achievement, The wopq
(-;LLAgIHﬁ-‘-’: ”5,;187”9:2 9-5 (Paperback), Pages: 162, Price: no

KE ondl ~ 213
o' "2g-0
.97

dget presentation our Finance minister is_
day of bu gosS the nation, on the day of annogncn
mister A e s et prestige
Cer:;ii;gcelebrate the day with photos o
5 . The {neriticile for poor performance in insti
5% ornm¢’ schools: € tional performance of the state. Wha
goV ir;fte to educ-?,ationS? This question gains vital
A dcﬁ‘;‘l for strong correlation between acq
ident=s /
" reas! i ::Ome fﬂ thfa :tc:nlzoi:]{,ulnerable to the criticism for encoura
" regat amination 24 the learning outcomes that make the stude
agf ¢ ex = MeaSl;rlrnc% is, often, beyond the scope of our ex?m'i
e labour 10 itiatives to consider the ‘assessment for Iearmng
ro C.U ps serious 0L While national level assessment of educatio i
: Sltatuai educat'((’j"'task for many developed nations, expense and lack of technical
wi‘r.cS .?nd compliC:;Ceution of such assessments is the hurdle for ma
igan""" ind for the €

ny developing nations,

e, for both developed and developing countries, is the effective use of
r llenge,

backg nnlon Cha

ional assessments for improving the quality of education. To t_re'mslate the
The ¢! jts of nationd " tional assessment of educational achievement in to policies to prop
t esuf national educa ducation need critical and constructive approach from the stake
resu“al(i)ty initiati:’(etsuls?nz the results of National Assessment of Educational Achievement’
pa. The boo

; » Vincent & Murray, Scott T. offers great support in
holders-d by Kellaghan, Thomas; Greaney y

i i i i ‘National Assessments of
¢his effor;- ok under review is fifth in the series of books titled ‘Nationa
The b0

hievement’ prepared by a'team 'lead by Vincent Gr;ean.ey. Fg:;x:inti :pe:;lliict:;l(l)};

cational fAC sing data obtained in national assessments for improving the q =
edun reporting andy book provide a base for the personnel who craft such reports an
up(:je“tS' learning, the he results of such reports. e
e makers who uses ¢ = | assessment differ among nations? What are the cnten? for
Pollcgow does th_e, edfl:)‘ia:(::;iional assessment? How do we ensure the qual?ity of natlo::a;
fixing accountabglay/hat are the types of assessment various countries follov;an;aetda;e the
jepellassessmens der use of national assessment? These are th'e queanns a hrtes ; e); L
reasons for the'un ductory chapter. Of course these are genuine questions tha z:iny cns
auftors in:he WS ulves while coming across National assessment of ehucaontext
gt pares thems:imentation that every educational assessment is unique a§tt elacusible.
;cm\;i? ftnlts I:rer?c:g out determines its design, implementation and use is quite p
in

):Using the results ofa
Bank, Washington, DC,
tmentioned

the cynosure in India. So is the
ng the results of 10t and 12t
for the minister and the ruling
f rank holders, laud for high
tutions and various sensational
tare we measuring through such
importance in the context of
uisition of cognitive skills and

r

w
(=)
=
Qe QA
9

ging mugging up by
nt a member in the
nation system. This
as an important step
nal achievement is a

’ s . 6
© National University of Educational Planning and Administration, 201




: ser relations and political actors being the most decisive e
context of carrying out educational assessments, the book
istorical and contemporary reality. The book discusses the
lity of educational assessment in a neutral manner. 'ln continuatig
ssion about accountability the book present§ a well balanced view on the quality of th
~ assessment instrument and the under use of national assessment findings, Needless % e
one of the most useful parts of the book is its discussion at?out how assessment i Sca}'.
provide guidance to policy and dec:spn-makers by elaborating on the actions designed atn
address underuse of the findings of national assessment of student achievements, 2

Preparing a cogent report is an important step in the best use of the findings of
national assessment. Being a primary source of information a report of this statyre m 5
describe the study in sufficient detail. At the same time it should not flood the reader wl:ts}:
unfiltered information. The best use of such reports depends up on meticulous efforts in thi
direction from the part of the Personnel who work for the project. Still, such authent:s
reports are, often, beyond the access to critical mass in many nations. Potential ysers ocf
assessment data are numerous and different. They might have different requirements, So the
additional ways of reporting findings that are tailored to meet variety of needs is another
important challenge faced by a report containing national educational assessment data, The
book displays amazing proficiency in modeling itself as a manual in all these issues for those
who engaged in national assessment of educational achievement.

Reformation is the responsibility of administrators and policy-makers is a cliché that
needs to be dumped. While assigning the role of a ‘ground’ to national assessment report
from which the seed of reformation sprouts out, the translation of findings of national
assessment in to policy and action gains tremendous weightage. The systematic exploration
made by the authors brings out two important issues in this regard. The first one is the
complexity of decision making, the institutional capacity to absorb and use information, and
the need to take account of a variety of vested interests in the process. The second one is the
“evidence used to interpret the findings of an assessment and to reach a conclusion about
the most appropriate ways to proceed in designing policies or interventions that will
address problems identified in the assessment with the objective of improving student
learning”. Highlighting these two issues in a very comprehensive manner, the authors try to
provide a frame work for the translation of findings in to policy and action following a
national assessment.

Findings of the national assessment data will have a range of potential and actual uses in
policy deliberations and educational management. The book highlights that such uses can
mainly be classified into those that relate to providing information about (i) state of
education and particularly about student achievement and; (ii) those addressing the
deficiencies identified through the assessment. The classification thus made is followed by a
detailed discussion which can provide great support for the policy and decision makers to
implement the potential and actual uses of national educational assessments. In addition to
the detailed discussion about the potential uses of the findings of national assessments, one
chapter is exclusively focusing on how these findings can be “translated in to effective
practices to ameliorate deficiencies in individual class rooms”. The book suggests two
strategies for this task; professional elevation of teachers through in-service and pre-service
courses and crafting own policies by the schools depending up on the relevance of the
findings to the specific context. Ten suggestions made by the authors, based on the
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Education is considered to bg an essential ingredient for human development that leads
to development of stronger societies. It has been mentioned in this report that there is
consensus at every level that education matters, and because of this, many actions have
already been taken at the global, regional and national level to provide educational
opportunities to all children irrespective of their socio-economic background as envisaged
by EFA goals and MDGs. These actions have also facilitated to reach those who were hitherto
excluded from education system for ages. This has resulted in considerable decline in
number and proportion of out of school children (dropped by 42%) during last fifteen years
since the beginning of new millennium. Despite this decline, globally 58 million children of 6-
11 years age are still found out of school, as reported by this recent report of UNICEF and
UNESCO Institute for statistics “Broken Promise of Education for All”. Based on the country
level data, this report explores the magnitude of the problem of exclusion of children from
formal schooling system, access to which is considered as a human right and because of this,



