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Abstract

ia.
policies on teacher education in Indiz

This paper discusses the impact of neoliberal of neoliberal policy in

There were three important changes that marked the ttmrywcrful Hational body to
teacher education in India. First one is the formation of a po

tion of
udit’ and regulate teacher education. Second, it PI'O"‘Oted‘u:::(e} Cll\i(l)“ﬂt o for
economically self-reliant institutions in the public sector and pos e AGhaE D
Profit seeking private institutions. Third, it demanded national Smn(l;e éducational
to commodify teacher education and thereby give opportunit? loto esereprcific
consumers to assess the “quality” of the commodity. [n addit m.\ B nd: ohserves
trends in the Indian context, the paper, by drawing from Neo-Fre un'tability %
the manifestations of conservative modernisation and neoliberal acco
two important trends in the teacher education system in India.
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l‘euchor Edug;

ation Ncollberal India
Two

closedowus are -
teacher educatiop lns:::u:fpmmd from Kerala recently. One is liquor shops and the other is
ONS run by the University of Kerala The closing down of liquor
while the

modern age”. It also “*
out the “world class quality” and the need for adopting corporate style in

quality education and thereby find its space in the policy documents like
n and national level curriculum frameworks, etc. The

promoting high
national

into almost all spheres of life, teacher education being just
one among them. What are the o the dynamics of education in

on points to an array of issues to be
discussed in 2 larger perspective. But this paper limits its scope by highlighting
neoliberalism as the key dynamic force propelling teacher ed

ucation in contemporary India.
Neoliberal Trend

Neoliberalism has been a predominant force that propels teacher education system in

India. The turn to neoliberalism has been a key economic philosophy in the: country as a
result of structural changes in the economy brought about by Manfnohan. Singh, the then
finance minister, during the 1990s. He got sufficient time to connn}xe his policies more
vigorously during his tenure as the Prime Minister for two consecutl\.re terms. Like other
sectors, neoliberalism applied free market principles in teacher education. Neoliberalism is
defined by Harvey (2005) as “a theory of political econom.ic practices that proposes that
human well-being can best be advanced by liberating individual entre-preneunal freefloms
and skills within an institutional framework characterised by strong private property pghts,
free markets and free trade” (p. 2). Leftist intellectuals like Apple, (2001; 2006) Dz}dts)onc-‘
Harden, Kuehn, Schugurensky, & Smaller (2009), Hill (2009), Hursh (2007), Kliebar




2 . the m
i(n 2?152’ Lipman (2011) Robertson (2008) has hish"!!h";‘l

a COm:‘ugf" Critiques of these intellectuals signal hOW ° 4 ots
méntion:dlty which can be traded in the g0
(2013) ha writers rarely focuses on neoliberd fluence ~
restricted s made an attempt to study neolibera
demanded to the context of within America- Jergl
A acerta\in institutional and cultural changes jification o
world (Co n essential criterion for neoliberal commo
national bzgc"' 2913}.These undercurrents, firs
economicall yiso a“f"t' and regulate teacher € uca
o self-reliant institutions in the public §
educatiop ivate institutions. Third, it demande 3
of the n and thereby give opportunity to th nal consun!
commodity. All the three are discussed in th

NCT i od er
CTE becoming a Statutory Body
- jeal example for Abone 4
NCTE, is an ide2’ & nided by @ ViSTo

mOd?;:;?;?on-a] Council for Teacher Education, jdes P <
the stron on” (Apple, 200) in India. Conservative modernisation 15 En idef ge sher
B e ngtstate over standards, values, and conduct; and over W at' B e
market ando future generations; but liberal in fixing the cost of education, SUPP ( I
It Shou|:11 (:)concem for welfare measures (Apple, 2000) . o ien2d
after its ince ot _ﬂ‘al the NCTE has got its statutory power oqu in 1993, 1.6+
Answers rOrpgon why in 1993?Isita result of a natural call for quali ]
econom wh‘[ ese questions should be read along with the structural reforms in the
be viewzd aSICh et st Giving statutory powers to
was establi hpan-Of establishing nationalised standards in teacher education- Though
attempts tos e(-j > .1973' the organisation remained without statutory .powers. '
Frame warknatlonallse standards is explicitly manifested through two National Curricv
institutions ss' (qu 1998 and 2009) and its regulation for approving teacher ed::’]
the Curricululnce it become a statutory organisation. CFTE, 2009 made a call to stan :
been revisedr[n at the national level. This call has b Il received and syllabuseu "
large numb o match with the norms of NCF 2009, Syllabus revision Was undertaken ¥
0 e e iiles tnline: with NOFTS 2009, Contéasdl]
tion, teacher edu J
N

’

ector @

een we

considerati
i ﬁederlano-ns have become feeble or ignored and all over the na
Nc'TEadmg to a standardisation.

elememarybflc)ag;; |E;b::| in allowing teacher education institutions at a
teacher e dUCat.iOn msn uate (B.Ed) and Post-graduate (M.Ed), leading to a mu
criterion for NCTE t tutions all over the country. But the demand for teachers was 1l
R Y h-° 3PPz;e teach.er education institutions. The incidents leading tO"% ‘
Supreme Court ofln?i?we committee on teacher education constituted by the Ho o
NCTE's liberal policislla (;nown as the Verma Commission, 2012) is another exampﬁg «
the result of grant leading to free market mechanism. The genesis of the committee

ng recognition to 291 D Ed colleges in Maharashtra by Western Regi

dation to WRC from the :

Counci i :
goven;ln::; ?S"I;E;I in 2008, in spite of an explicit recommen
state does not need new DEd colleges as already there is a glut of qual ’

1l levels, incl
shroo
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Privatising Teacher Education

N »
N CTE"\:L‘:’“?‘ policies will always have a social shield to implement its strategies. Once
-2 Blven with stateatory powers, coincidently, there was a torrent in the opening of

:ﬁ:::::jotn im-mwng, Thus a large number of private institutions were
. O start teacher edmecation institutions across India.
" bs a result of M‘p’iﬁtc institutions the percentage of public institutions
-ecome Mmeager. Prinatization of teacher education may be at first read as a move for
mt?etlng the demand Sarr traiimed teachers, so that the long pending call for universalisation of
Primary educatinmhw But what we saw Is the commodification of teacher
fducation by the mew gemeratiom teacher education institutions. As Panikkar (2011) put it
the ideological stracture ikt the private system of education constructs and disseminates
contributes to the conttimuws exdsion of the marginalised and preserves the power of the
privileged”, Ml-*&lﬁjb‘unual teachers in contemporary India to believe that
free teacher education s mewer-a right. It shows that as it is theorized by Hill (2001) that the

“social inclusion and meo-Slvexalicmm are contradictory and incompatible” teacher education

in India has become amutiher szmmple for this.

The Fordist mass gpradin _f"»",ﬁl&:lplc followed by NCTE in the approval of teacher
education insﬁn:ﬁ-ﬂ%bchanges in the student’s preferences in selecting an
institution to m“*m important criteria- ‘institutions which are near to
home’ and ‘insti = r*f"“ /s minimum fees’- has become the key criteria for selecting
teacher education imseittiiam fr Seacher education consumers. Quality of the programme,
innovative practices im Semciher edimcation, concerns of a teacher in the contemporary class
room and the ways i*‘ﬁcﬂﬁaddressed has become not at all a criterion for the
consumers of teacher edincatiion 8 select an institution. Since certificates issued by the
universities standardied disgses from any institution, convenience and comfort eclipsed all
other preferences du’; Qf;;:l,

Thus public fumded e edincation was not promoted in India after 1990’s, it has
resulted in restriction of secwi , me way (Connell, 2013). According to Connel (2013)
“Provided there isa i jonal resources it is possible to commodity access to
es within institutions. Importantly, the rationing itself
@ India has become a rationed commodity, which only
and the rest has to fix its tryst with teacher education

==

institutions, and to partic 3
can be marketed”. Teadhare
few can access as a pufillic oo
in the open market.
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teachers. Defying the recommendation of
institutions, which was ¢ gh Courtan
o look into the quality and regulator

the state government. \ﬁ/RC aplt)lll'oved all the 2;«
d finally Jeading to theé Supreme Co "ﬂ"“

hallenged In the
committee t

and thereby, an order t0 form a
perspectives in teacher education in the country: .
As NCTE on the one hand stﬂngendy insists pon criteria for approval, suggess
nd directs values and quality standards for teach
in teacher education ar -

education @
liberal to profit makers
NCTE dovetails itself in

NCTE becomes
licy to implement its policies. Thus
th rigid restrictions on the bog

leading to open market but wi

ards in teacher education.
of structural reforms whi
PG). NCTE has unde,-t‘ahk‘d;'ﬂ

framework for teacher
education. On the other,
welcomes free market po
conservative modernisation,
of knowledge, values.and stand

hawel"iltastional s_tan(‘iards have become the most important aspect
roots in Liberalisation, Privatisation and Globalisation (L
| standards in teacher education in India. It implementeq

;Zgu :letgliberal call for nationa

a

ions for the approval of institutions at the national level with no contextu,
of what Lipman (2011)

adaptabili
hasial:’;gty';:‘(:ll?bshift to nationalised standards can be seen as part
eral accountability” in which institutions are forced to make their teach

thus lost much H

educati i ;
ol agoef:\cl;réilﬁt::c;sa, t;n abeyance with the national standards and have
ng meaningful and impactful lessons that are relevant to the lives ”
13) for aﬁ'q

their stud i
en isti
ts in favour of a mechanistic system of accountability (Casey. 20
’

institutions.
Neoliberal influe i ‘
Lh nce in teacher educ i ici
Srodu ation explicitly ma i
vity and measurable t};:el}"formance. It vehementlyycritigst:ss tﬁi ;l::::r?th xt':ztica“ ‘@
c
the neoliberal demands. Lipman (2011) writes‘:)f t.hise;oai:;‘

f'!l\;ail;latign system in line wi
a shift i n n
from teacher professionallsm and relatively complex socially situated noti
’
st welfarist [neoliberal] emphasis on instrumental e?ﬂc?e: “
Cw "

Lef:_‘:::ing and teaching to po
veness, productivity and
TR ‘ j measurable performance” (p. 127 .
il eg;ilalt?:on of the stuc!'ent teacher should be spreal:i ovel)"tr}:: Z:Ei (2%09) advocath‘
(for bétter ualp prpgramme It also advisese that “in order to evalu tr e
e Z ndltc:,u al: tat::‘acher education), suitable instruments thataaficti?e pa{;ametew
i e S ive nature of the learnings are to be e ess both :
schedules and records, checklists, portfolio assessn':zl:al: Y::s. These lnclude-’
- » e S v
seminars, discussions, open-ended QUest::: gi'a Pro]eo~

- S
ports, participation in workshops,
lative records
, profiles as well a
s formats f
or sg]f

;';’t::;’:sexf,(g?; and written tests, cumu
TE 2 :
009, P. 62). In effect, a teacher’s performance has to be
quantified
anr,

strictly put into
numbers which wi i
at the internati will help in compariso .
ional i S n across nati
through tests across lt;‘;eL:giz'n vi\’h}:le gu:cnons for quantification er)atlel;: 1 and of coursr
experiencing this s handed down from th er perform:
ush > e statuto i rmance

force education t(? Iust:f(;sizndfaﬁrdlsing education as part of the l;}; neatmnal agency, we gce |

efficacy based on market-based conci;ﬁ“%liberal project :-._ ?
ons of effecti 0
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Teacher Education in Neoliberal India

Conclusion

The recent trend of opening a large number of teacher educational institutions, that too
ln' the private sector, to address the issue of teacher shortage is not a welfare oriented one,
it's an economic one. This never address the issue of quality teacher education and thereby

-better quality teachers at school level. Instead, just perform according to the neoliberal trend

of free trade where the teacher education is commodified and available in the open market
for sale. The way future teachers are trained is intimidating. Student teachers performance is
converted in to ‘achievement scores’ in a mechanical way and this quantified score is used as
an index of teacher quality. As Casey (2013) put it, “teacher education is culpable in the
maintenance of neoliberal ideology in education are the ways in which it fetishizes
productivity and student achievement”. The achievement fetishism, thus, gradually filter
down to school level ignoring manifold abilities of students and thereby putting the ability of
a student on the base of a set of examinations. This syetem is exactly the same what Friere
(2000) calls as “banking system of education”, where knowledge is deposited in the students
and is withdrawn at the time examination leading to a zero balance in the account. Further
through imposing national level curriculum frame works and strictly scripted curriculum,
syllabuses and teachers hand book, it provides manuals for the teachers to work like a
technician. Creativity of labour is redundant in neoliberal system. Similarly, creativity of
teacher is under serious attack in neo liberal teacher education and teachers are supposed to
work like technicians for implementing the ‘official curriculum’. Compliance and zero
boredom for repetition substituted creativity in teacher education in . India. This
dehumanizes the process of teaching. Corporatization is exponentially increasing its
influence in teacher education in modern India. As school administration, in India, is working
in line with corporate style, so doe’s teacher education. It is difficult to diverse teacher
education from current economic realities but not impossible. We need a welfarist teacher
education policy that respects teacher autonomy and creativity and a vision of teacher
education as an investment for the nation rather than consumption. Y
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