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il:;;:e;st an a.tterﬁpt to study the influence of
o gtheswdmotwat:on ?n student engagement
i -"Oﬂ R iro hent teachers in the B.Ed. institutions. The
- ol aChieve student efwgagement is significantly
M gment .mot:vation. The achievement
.:'gwestt:dd:fferenttate students belonging to high,
e o ent engagement even after equating the

rolling the factors such as gender, marital status,

—

able to involve physically, mentally 5«
emotionally in the process of 'eafning
then it can be said that they are ‘engaga d"
in learning, because through this process,

the learning will become meaningfuy|,

Hence, this kind of engagement is needed

in all the aspect of education especially in

teacher education, because of the

importance of teachers in the teaching-

learning process. According to Coates

(2005), “The concept of student

engagement is based on the constructivist

assumption that learning is influenced by

how an individual participates in

educationally purposeful activities.

Learning is seen as a ‘joint proposition’,

however, which also depends on
institutions and staff providing students
with the conditions, opportunities and
expectations to become involved.
However, individual learners are
ultimately the agents in discussions of
engagement”. It is clear from this
statement that ‘there are other personal
and environmental factors involved in the
engagement by the student’.

One among these factors is
Achievement Motivation which influences
the academic performance among the
students. Studies carried out by Rajput
(1984), Ryan & Patrick (2001), Tao & Hong
(2000), found that achievement
motivation influences academic
performance among the students.
Heckhausen (1967) defined “Achievement
e e

b own capability in all
éctnvmes in which a standard of excellence
is tho.ught to apply and where the
execution of such activities can therefore

Volume - 5 l Issue - 12 ' septe'“h. ',’
r.

¢ Research § é
%
z

=

(‘/‘

.
-

>

r
-
-
r
-
A —
-

C

(

C
(




ber -
-12 | Septem™
Volume - 5 | Issue
JED. STUDENTS
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i oach success.
either succeed or fail.” Achievement Motivation creates tendency tC? a}:_an R et Enaacementbase do
This study is dealt with the influence of Achievement Motiva lofmanagementofthe iy
selected subsamples such as gender, marital status, age group and typeo

OBJECTIVES

HYPOTHESES

1. Within an unselected group of studen

eand Low Student Engagement based on Achievement Mo::i".v.atlmr\';e B o
2. Withinan unselected group of student teachers , based on the Achieve

< ean score of Averag
* The mean score of High Student Engagement will be significantly greater than the m
Student Engagement ;

* The mean score of Hi
student engagement;

* The mean score of
Student Engagement
3. Within three e A -
Motivation S mean score of Avera
* The mean score of High Student Engagement will be SenNicantly ety
Student Engagement;
* The mean score
Engagement;

* The mean score of
student engagement.

score of Lo
gh Student Engagement will be significantly greater than the mean

i n score of Low
Average student engagement will be significantly greater than the mea

the Achievement
quated groups drawn from three levels of Student Engagement based on

core of Low Student
of High Student Engagement will be significantly greater than mean s

igni mean score of Low
Average Student Engagement will be significantly greater than

METHODOLOGY

i i es in Kerala State.
The data was collected from 1601 students pursuing B.Ed. oourserli:a\llaszzl:;‘(::ﬁied At
The sub-samples selected for the study were Gender (male &.fernale), Ma R T e
Age (20-25 & above 25) and Type of Management of the Institution (go’::'e e e e
size of the sub samples were as follows. Male- 126 & Female-1475, ad college students - 698 & Private
between 20-25 is 1258 & above 25 years - 343 and Government FHSYE Is. The tools used were ‘Student
college students-903. The data was gathered using two standatdlz;d to;e;“ Mothvaborrby Stediathe and
Engagement Scale’ by Sreelatha and Amuth G Kumar(201§)and Ac :e_ve S T
Amruth G. Kumar (2015). Both the tools were standardized usmlg Itt:erl:e R T s s
established using split half method. For the Student Engagement Scale el ede
the reliability value of Cronbach’s Alpha was 0.850 and that nf Guttmar:v| ptivation S e e
that of Guttman Split- half coefficient was 0.903. For the Achievement &-Half iy s e
reliability value of Cronbach’s Alpha was 0.850 and that of Guttman Spli
were 38 itemsin Achievementhc;;iavsa;ng(n;\lssctahl'z.e S —— gave d.ue '?prefe";:’tl'eot"ht;:
b SamF’"—:jO: t&z:itt:l sytatus Age and Type of management of the institutlon.llt is ql:::j:sal;here b
i SUChastGaiir:/eenature will be affected by grouping into high, average andt(c)\:llegges Feryedes ok
the"' r'e'p'resen he students to accumulate more in high group from the governmen BNG Te
g:)if/?tt:htt::lsef;;st ?hse:e are chances for the independent van;i.ablf)sf ftaoctt:)isa;f:;t:eid Zo el e

: i ntation :
::PreSe':::t;‘:)':a(:;:;e:;:::ctt:gst-;':'Zfo \s,iegrn(i)f:cua?wizr(:? :::Zis for the unselected group of sample. So it was
e resu

factors
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fecided to equate the group by controlling Gender, Marital status, Age and Type of Manage""mt
D - of

The method used to draw the equated group isgiven below, |
All the subsamples had adequate number of representatives. For equating the Broupitwag 4
dsaw subjects with similar characteristics in all the aspects for the study. In this study females tho ec‘dedto
{married, belonging to the age limit of 20-25, studying in the private institutions are selected from :e Who arg
with same description was selected from average and low groups. The above groups w Er; :e Moup,

kn they represented maximum numbers of subjects compared to their counterparts jp |, CCtey
poups. ©Specy;,
] This method yielded 61 in high group, 192 in average group and 38 in the low group. |, thi
F-'U' group a.nd 154 from the average group are eliminated randomly. This technique yieldls se
rm N}otwation. Mean and standard deviation was calculated for Achievement MOtiVatio:d 38 fo,
e Correlation between the scores of the compared groups was required for the application of that threg -
| ﬁazfor dependent groups. So the correlation between each scores were calculated for each € test of f
applied Sor the test. Test of significance between means of large dependent samples was applied to?,:;;’;d
e b

- Sedtaobtained for the equated groups.

Result of Levene test for Student Engagement of B.Ed. students with different levels o
nt Motivation o

Variable Levene Statistic df1 df2 Sig. f
Achievement Motivation 1.716 2 | 1598 0.180 | (

X 'l;"—'l’d:le-l, the Levene’s Statistic for Achievement Motivation was 1.716 which has a significance ‘

=Q1xC This value is not significant at 0.05 level and so the variance are equal and this result indicates
s assmmption of homogeneity is satisfied. As the data fulfills the above said criteria, ANOVA and
sample t-test were done for the sample. It was done with the corresponding scores of the -
for the high, average and the low groups of Achievement Motivation. The results are r
eswith interpretations.

p
Table 2: Results of ANOVA for Achievement Motivation 3
Sumo St . e F | sg i K

squares square {3 | |
Between | ,c0001043 | 2 127395971 | Y -
Adhievement groups ‘ ] | -,
Motivation ; | | (
Within 527610.573 | 1598 = 330.169 | 385.850 ' .001 ;
groups | 1 | ~

1 - ! i
Total 782402.516 1600 C

From Table-2, it can be seen that for Achievement Motivation, the mean square value of between
Sroups i 127395971 and that of the within group is 330.169. The F value is 385.850, which is significant
$<@Em1) ® means that the high, average and low group of Achievement Motivation has a significant
inffie=nce on the Student Engagement. Or it can be said that the difference in the means of between groups -
and within groups based on the Achievement Motivation on student engagement is significant. It means that C
e Ackievement Motivation can differentiate the total group into students with high engagement, average
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;e 'Zgagemem and low engagement. Thus the manipulation of this variable can make a low enga2ed
No an average engaged student or an average engaged student to a high engaged student. The I
RTD0a4 i Xpress \f/hether mean difference exists among the groups. But it will not etpre’ss which
differenceuse the. dtffergnce. By doing mean difference test the group or groups whnch prod
e can be identified. So the test of significance of difference between means for different

o cnBagement such as high, average and low were applied separately for each pair. The one-ta

of significance for difference between means of large independent sample is applied here. The r.
given below for each pair.

Table 3: Test of Significance of Difference between Mean Scores of Groups with High and
Student Engagement (Unselected Group)

Independent - Crouge Critical
Variables Averngs™ Ratio  value
: N u o N B Vol & Ja
Achievement *
R et 311 | 240.71 | 17.246 1040 | 218.10 18.040 19.581

*Significant at 0.05 level.

Itcan be seen from Table-3, that the mean of high group is 240.71 with 2 standard deviationof 17
and the mean of average group is 218.10 with a standard deviation of 18.040. The t value of this gro

19.581 which is significant (P<0.001). It shows that this group of Achievement Motivation has 2 signifi
influence on the student engagement.

Table 4: Test of Significance of Difference between Mean Scores of Groups with High and Average
Student Engagement (Equated Group)

Independent - Groups v
Variables High A Ratio value
N n G N u o

38 | 24482 15010 38 218.05|19.169 0968 27.717* | .001

Achievement
Motivation

*Significant at 0.05 level

Table-4 shows that, the mean of the High group is 244.82 and its standard deviation is 15.010. T/
mean of Average group is 218.05 with the standard deviation of 19.169. The correlation value is 0.968. Ti
value of t- is 27.717 which is significant (P<0.001). It means that the influence of this group based on t
Achievement Motivation on the Student Engagement is significant.

Table 5: Test of Significance of Difference between Mean Scores of Groups with High and Low Student
Engagement (Unselected Group)

Sroups Critical | P
Independent High Low Ratio ki
Variables N u o N H G T ] COVIN
Achievement | 31 (24071 | 17246 | 250 | 19825 | 19767 | 27.149* | 001
Motivation

*Significantat 0.05 level
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hwmonm msmmmomm 2
ivati d standard deviat;
otivation, the mean an fon ot
R can be seen from Table-5, for Achievement ?t/‘is 198.25and 19.767 respectively. The tvalue f, "‘Ch

is 240,71 and 17.246 respectively. For low group . £ Achi : r
- roup of Achievement Motivat.
& 27.149 which is significant (P<0.001). This shows that this group ion has x

influence on the Student Engagement.

Fﬂhem of Significance of Difference between Mean Scores of Groups with High and Low stygg,,

Engagement (Equated Group)

- Groups Critical | P. |
b { .
| Vu-iab::m High' L — * | Ratio value i
: N G N | _p____q_,f!# oy

f—— r T ; ‘1
}' Achievement | 39| 4487 | 15010 | 38 | 197.55 | 20.205 | 0.983 | 47.173* | 001
Je- Motvatnon r 1 ! ‘_J

: *Sgnificant at 0.05 level

From Table-6, it can be observed for Achievement Motivation, the high group has a mean of 2448,
dard deviation of 15.010. The low group has a mean of 197.55 and standard deviation of 20.295, It
ation value of 0.983. Its t value is 47.173 and is significant (P<0.001). This shows that this group |
Achievement Motivation has a significantinfluence on the Student Engagement.

7: Test of Significance of Difference between Mean Scores of Groups with Average and Low
Student Engagement (Unselected Group)

Groups Criti f Q
hﬂ | tml P’
: ot Average Low - [
Variables Ratio | value ’
g N R O IEEIN M c el 2 hﬂ"
‘um"”".““““‘ 1040 | 218.10 | 18.040 | 250 | 19825 19.767 | 15.33* [ .001 | C
vanon |
*Sgnificant at 0.05 level :

- @iasion is 18.040. The low group has its mean as 198.25 with a standard deviation of 19.767. Thisgroup has =
®stwalve as 15.33 which is significant (P<0.001). This also shows that there is a significant influence on the

Table-7 shows for Achievement Motivation, the Average group has a mean of 218.10 and its standard |

-
‘ Stwdent Engagement by this group of Achievement Motivation. .
Table 8: Test of Significance of Difference between Mean Scores of Groups with Average and Low -
Student Engagement (Equated Group)
q ] — C‘
-5 Groups i
s ¢ Independent Average Low o Critical P- | (-
| Variables Ratio | value |
N M o N [ n c _ (-
‘:’h.. vement | 38 | 21805 19.169 . L G
SR ‘ 19.1 38  197.55|20.295 | 0.981 | 31.553 .001 ;
! *Significant at 0.05 level .
v ‘ g —
From Table-8, it can be seen that for Achievement Motivation, the mean of Average group is 218.05
with 2 standard deviation of 19.169. The mean and standard deviation of low group is 197.55 and 20.295 [
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respectively. The correlation value is 0.981. The t value for this is 31.553which is significant (P<0:001)-'r
rr;veals that the Student Engagement is significantly influenced by this group based on Achieveme
otivation.

FINDINGS

than the means in the low group for both in unselected groups as well as in equated groups. All the means i
the average group are higher than the means in the low group for both in unselected groups as well as i
equated groups. It means that students with high favorable Achievement Motivation are engaged much i
the Q.Ed - Course than the students those who are in an average and low circumstance regarding Achieveme
Motivation. And also the students with average favorable Achievement Motivation are engaged much in t
B.Ed. course than the students those who are in a low circumstance regarding Achievement Motivation. T
findings of the studies conducted by Daka Chandra Hem (1984), Tao & Hong (2000), Grolnick, Farkas, Sohme:
Michales, &Valsiner (2007), Ryan & Patrick (2001), Patrick, Ryan & Kaplan (2007, Skinner, Kindermann
Furrer (2008), Skinner et al. (2008), Martin & Dowson (2009), Minnalkodi (1997), Meijer et al (2004), Sharm
(1981), Shanmugasundram (1983), Sween (1984), Ergene (2011), Duda & Nicholls (1992), Slade & Rus
(1991), Emerick (1992), Ryan & Deci (2000), Wigfield& Guthrie (1997), Ayishaki (1987), Deshmukh (2000),
Cuppens (1968), Krishnamurthy (2001), Srivastava (1995) are supporting the results of the present study wit
regards to Student Engagement and Achievement Motivation. All these studies indicate that when th
achievement motivation is high the academic achievement is also high.

Sl =

CONCLUSION
It is quite natural that any kind of motivation will lead to better performance in any field. The

motivation can be of verbal reinforcement, gifts, responsibilities, grace marks, appreciation, developmental
Programs such as personality development, moral or spiritual development etc. Regarding B.Ed. students
they might have undertaken the course for job opportunity. If motivation is given for them to mold them as
good quality teachers definitely they will show more engagement in their course. This motivation will act as
‘scaffolding’ explained by Vygotsky (1978) which is the actual role of teacher or an educational institution.
The present study also throws lightinto this fact that when the students get more motivated by the teacher or
by the institution or even by themselves, they will tend to show more engagement in their course. Many of the
learning theories such as Skinners theory of reinforcement also can be remembered here to depict the role of
motivation for high engagementin the work and through which to attain high achievement.
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