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ABSTRACT:

This paper is an a
between “student engagement with
climate”, Teacher Student Relationship and Achievement
Motivation among the student teachers. It also checks
whether Institutional Climate, Teacher Student
Relationship and Achievement Motivation can jointly
predict the Student Engagement of student teachers. The
findings show that there exists a significant positive
correlation between these variables. It also shows that
these variables can jointly predict Student Engagement
and among these factors Achievement Motivation was
found to be the best predictor of student engagement.

ttempt to study the relationship
“Institutional
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IRODUCTION
Aif:gif:; E:eg;gtzir;ent has been used to describe a variety of Student behaviour for the past forty
randali i S:'Jndstudlent engagement sl'!ows thaf Stgdent Engagement constitutes ‘the amount
20080 o cu ebnt invests into educational e.)CtlvitIeS which directly lead to desired outcomes
a5 1 :cc ar;' e strengthened from the views of various researchers who studied Student
il reqm‘ms fcw rmg to Harper and Qt.Jaye (2009), “Engagement is more than involvement or
e T ede ings and sense making as'well as activity”. This is applicable for Student
i c.an iy sai:l ::,nts are able’to mvolv,e.physucally, mentally and emotionally in the process of
i il b ool s L el
E : : ,this eededin allthe aspect of educati iallyi
: :r[;:(;:;tlc;: because of the importance of teachers in the teaching-learning proczts.:n:cscrzaigfn"ytm
, “The concept of student engagement is based on the constructivist assumption that Iear:in:




een a5 |
Is influenced by how an individual participates In educationally purposeful actlvities, l.cam:’nl; :: ’w ith th
‘Joint proposition’, however, which also depends on Institutions and staff providing stu cm ultimatel)
conditions, opportunities and expectations to become Involved. However, Individual learners a kg
the agents in discussions of engagement”. It Is clear from this statement that ‘there are other per
environmental factors involved In the engagement by the student’,

In this present study the Institutional climate Is taken as one of the Influencing factor on stud:::;
engagement. According to Litwin and Stringer (1968), climate In an Institution Is measured along ¢
following dimensions such as the structure, responsibllity, warmth, support, reward, conflict, standar k’,
identity, and risk. Studies conducted by Conchas (2001), Newmann, Wehlage & Lamborn (1992) and Mar :
(2000) supports the argument that the Climate of the institution Influences the Student Engagemen
positively.

Aynother factor selected in the study which can positively influence the Student engagement1|;;;';’
‘Teacher Student Relationship’. Studies conducted by Connell &Wellborn (1991), Skinner & Belmont ( chc;
Brich & Ladd (1997) and Valeski & Stipek (2001) supports this observation. The teacher In the tea 2
education institution (teacher educator) has a crucial role to play. The roles of teachers In the class roo::lm
changing day by day, and the importance is increasing rapidly. The teacher educators have the respons Thy
to be the role model for the future teachers who will in turn become teachers for the young learners. he
personality, teaching style, interaction style etc of the teacher educators will be taken up as a m'oc:ftlfl :Zrt\c:
student teachers. The intimacy that the teacher educator has with the student teacherwlllnotl orfl yt n A
their engagement in the teacher education program, but also, it will influence their behavior in future
theybec forthe younglearners.

! A(::r:ii\t/z:::trsh:o:iva:'ion ngs another factor which seemed to positively influence th; stud(;n
engagement. Studies conducted by Ergene (2011), Martin & Dowson (2009) and Skinner et al (ZQ,OMLi:’v';':lo
this interpretation. This can be considered as a personal variable. Johnson et al (2001) says that, : ik
is an internal state that arouses students to action, pushes them in specific directions and eepsf thei
engaged in activities”. Student’s motives often determine the extent of learning, Irrespectlvc; ors i 4
understanding capacity. This is true in the case of teacher education program. If the student tea; eteache
motives to become good quality teachers then certainly they will engage themselves more in the
education program.

ThiFs) stgudy is dealt with the relationship existing between the student engagement a"dlft};:
variables such as Institutional Climate, Teacher Student Relationship and Achievement Motivation. It a
tries to understand whether Institutional Climate, Teacher Student Relationship and Achievemen
Motivation can jointly predict the Student Engagement.

OBJECTIVES d institutiona
1.To test whether there exists any significant correlation between student engagement an
climate of student teachers.

A tuden
2.To test whether there exists any significant correlation between student engagement and teacher s
relationship of student teachers.

emen
3.To test whether there exists any significant correlation between student engagement and achiev
motivation of student teachers.
. . i n jointl

4.To test whether institutional climate, teacher student relationship and achievement motivation can j ?
predict the student engagement of student teachers.

1.There exists significant correlation between student engagement and institutional climate o '

8 |




cant cor

relation between student engagement and achievement motivation of student
titutional climate,
Entengagement of

teacher student r

elationship and a ointly predict the
student t eache p chievement motivation can j Yy P

!
HODOLOGY

The data
data was gat‘:::ec: 'l'Jes(i:rt\:dfc:::mtlsm students pursuing B.Ed. course in various colleges in Kerala ?t'at:.
Ptha and Amuth G, Kumar(zozlss:mjd:arc_iized tools: The tools used were ‘Student Engagement sczgls)y
?.e, Student Relationship seale’ t); lsnstltutional Climate scale’ by Sreelatha and Amfuth G. Kumar( atior;
by Sreelatha and Amruth G. Ky e rahs and AmnhG cumer(2015)and 'Ach.levement N!otl:d the
ility was established using s. o :‘El’f' (2015). Al the tools were standardized using item analyssgi:ems :
und that the reliability value of e o0 FOT the Student Engagement Scale e N e
.875 and that of Gutt 2 o. Cronbach’s Alphawas 0.850 and that of Guttman Split—Half Coe b
2R o man Split- half coefficient was 0.903. For the Institutional Climate scalt?. itw
atthe reliability value of Cronbach’s Alphawas 0.956 and that of Guttman Split—Half Coefficient was
- There were 64 items in Institutional Climate Scale. For the Teacher Student Relationship scale, it was
that the reliability value of Cronbach’s Alpha was 0.912 and that of Guttman Split-Half Coefficient was
- There were 36 items in Teacher Student Relationship Scale. For the Achievement Motivation scalfe, it
und that the reliability value of Cronbach’s Alpha was 0.850 and that of Guttman Split-Half Coefﬂcl'ent
-834. There were 38 items in Achievement Motivation Scale. Correlations were calculated and multiple
sion analysis was carried out with the data gathered. The results are discussed below.

LT AND DISCUSSION

LATION ANALYSIS:

Table 1: Relationship between Student Engagement with Institutional Climate, Teacher Student
| Relationship and Achievement Motivation of B.Ed. Students

Confidence Interval T—;;
3 Significance
r Variable N : Lower Upper Variance
Level .
[ Limit Limit
| 14.97
Institutional Climate | 1601 | 0.387* 0.001 0.345 0.427

| | Teacher Student villnae 0,001 0.345 0.427 14.97

[ Relationship |

l Achievement 1601 | 0.650° 0.001 0.621 W 0.677 42.25

' Motivation =
relation is significant at the 0.01 level (2-tailed). Student Engagement and

. H n
It can be seen from Table-1 that the correlation value obtained betwee

A : Th
tutional Climate is 0.387 and is found to be significant with p value of 0.001. The S o
und to be between 0.345 and 0.427. The shared variance of Student Engagem

ateis 14.97.

0.05 confidence interval



el J::C‘:"u:dh:'ob: value obtained between Student Engagement and Teacher Student Relationship:
RSt © e significant with p value of 0.001. The 0.05 confidence interval is found to be betwee

sdaiia The shared variance of Student Engagement with Teacher Student Relationship Is 14.97.
i bundc;"t:::w? ﬁ\?lue obtained between Student Engagement and Achievement Motivation is 0.65
s i snificant with p value 0f 0.001. The 0.05 confidence interval is found to be between 0.62

Au’ e shared varlance of Student Engagement with Achievement Motivation is 42.25.

e ma:':;:g:;ma values are significant at 0.0S level and have a p value of 0.001. It means that thert
e G P ‘ tween the variablgs. All the values are positive. When the relationship s positive |
e s dhesitn ve::“h n oqe variable will result a corresponding increase in the other variable. The
2 IR remt e :mables can be verbally interpreted as moderate for institutional climate anc
sl '.0"5 p. Hencg any improvement in Institutional Climate or teacher studen
e uits in the increase in Student Engagement. This finding appears to be consistent with the
ings of the earlier researches as well. The studies conducted by Connel (1990), Marks (2000), Nystrand 8

S“"‘Oﬁn (1991), Connel & Wellborn (1991), Fredricks, Blumenfeld, Friedel & Paris (2002), Moos (1979)

raser (1991), Brophy & Everston (1976) and Doyle (1986) support the finding of the present study. All thesé¢
stud‘»es say that there is a positive relationship between Student Engagement and Institutional Climate. Th
studies conducted by Skinner & Belmont (1993), Valeski & Stipek (2001), Battistich, Solomon, Watson
Schaps (1997), Marks (2000), Connel & Wellborn (1991), Fredricks, Blumenfeld, Friedel & Paris (2002), Rya
Stiller & Lynch (1994) support the findings of the present study that there exists a positive relationshi
bew Student Engagement and Teacher Student Relationship. The finding of the studies conducted b
Rajput (1984), Singh (1984) and Sontakey (1986) contrasts with the findings of the present study. Cultu
factors might be an important reason for these diversions. However accommodating a space for the cultu
factors in future studies would be more insightful in this regard.

While considering Achievement Motivation the relationship can be verbally interpreted as hi
correlation. Hence if opportunities are provided to improve Achievement Motivation it will result in th
inCrease in Student Engagement. This finding appears to be consistent with the findings of the earli
researches as well. The studies conducted by Ang and Chang (1997), Chang and Wong (2008), Tao and Hon
(20@). Martin and Dowson (2009), Mboya (1986), Samdal et al. (1999), Patall, Cooper and Wynn (2010
Meijer etal.,(2004), Mitra (1985), Singh (1984), Verma (1990), Yeh Hsiang- Yeng (1991), Ergene (2011), Dud
and Nivholls (1992), Emerick (1992), Weigfield (1994), Deshmukh (2000) support this finding. The lower an
upper limits of Confidence interval at 0.05 level shows that if the correlation is worked out for the sam
variable for the whole population, the resulting correlation will be between these intervals at 0.05 level
probability. The shared variance gives the percentage of what is measured by Institutional Climate is relat
to Student Engagement.

MULTIPLE REGRESSION ANALYSIS:
Table 2: Model Summary to Predict Student Engagement Using Achievement Motivation, Institutiona
Climate and Teacher Student Relationship

R R’ Adjusted R® | Standard Error of the Estimate J

B |

0673 | 0.454 0453 [ 16362

a. Predictors: (Constant), Achievement Motivation, Institutional Climate and Teacher Student Relationshi
b. Dependent Variable: Student Engagement

From Table-2, the R value of 0.673 represents the correlation of Student Engagement wi
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0.454 "“_e“t Motivation, Teacher Student Relationship and Achievement
» which denotes that Achievement Motivation, Institutional Climatea

together can account for 45 % of the variation in Student Engagement.

Table 3: ANOVA to Predict Student Engagement using Achievement Motivation

Motivation.
nd Teacher Stu

The value of R

dent Relations¥ //;

(S
institutional Climate /‘

(#'
2°¢

7
(.

and Teacher Student Relationship L=
T ————— 1T Sig.
. Model Sum of Squares df Mean Square /’F—"—‘ 4 ;
B — 741805 | 0.001° ‘
Regression 354846.163 3 118282.054 | 441 ( ;
Pt ; s s L
B Rastdual 427556353 | 1597 2671251 4 | LR | M -
T 127 4( 3 =~ 7 . -
A | 782402516 oo [ o T S S F
— e Ve
a. Dependent Variable: Student Engagement \
& Predictors: (Constant), Achievement Motivation, Institutional Climate and Teac.her Student Rel:g;fgst W’ﬂj
_ From Table-3, the F value is 441.805, which is significant (p<0.05). The significant F value sdictors &
Achievement Motivation, Institutional Climate and Teacher Student Relationship are good pre (i
Student Engagement of B.Ed. students.
S
Table 4: Coefficient to Predict Student Engagement using Institutional Climate, Teacher Student d
Relationship and Achievement Motivation
9T - ——————— o | (
Standardized ”—TH’-—T -~
Un standardized Coefficients
Coefficients : »
Model — — e e T Sig. (
B Std. Error Beta -
(Constany) 74.026 4.239 3 17.463 | 0.001 -
i (4
Institutional >
: 0.147 6.756 0.001
Climate 0.097 0.014 o
" Teacher Student | :
eaaner Student
0.095 0.028 0.075 3.337 0.001 -
Relationship c
Achievement ] )
0.741 0.027 0.566 27.223 0.001 w
Motivation (

& Predictors: (Constant), Institutional Climate, Teacher Student Re

From Table-4, the B values 0. 097, 0.095 and 0.741 represents t
mith 2 unit change in the predictor. The beta values 0. 147, 0.075 and 0.5
fp<0.01). The observed significance (0.001) is less than O
Stedent Engagement while predicting with Institutiona
Ment Motivation. So Institutional Climate,

jon make a significant contribution (p<0.01) to predict Stu

a. Dependent Variable: Student Engagement

Teacher Student Relati

.01 and the result re

lationship and Achievement Motivatior
he change in the outcome associat
66 are found to be significan
flects a genuine effect o
| Climate, Teacher Student Relationship an
onship and Achievemer(:
dent Engagement. The R2 for Institution:_

Teacher Student Relationship and Achievement Motivation together is found to be 0. 454 whic
shows that 45% of the variance in Sstudent Engagement was accounted by the variance of Institutiong

1



Climate, Teach ‘
eacher Student RelanonshlpandAchlevementMomw i Achievement

The findings show that Institutional Climate,
Motivation can predict the Student Engagement. Furrer & SIdnnu'mB)anllbsef, Midgley & Ur
through regression analysis has found that Teacher Student Relationship can predict Student Engagement-
Calsyn and Kenny (1977), Cokley (2000), Akey (2006) and Peterson (2000) through regression analysis found
o tadents Sucoess i their studies. The present study miso

that Achievement Motivation is a predictor
shows that these variables can predict Student Engagement. Ayishaki (1987) study is not well supported by
ity of Achievement

the research literature. But still, the contextual factors accounting for predictive capac
Motivation has to be considered seriously. The present study has a robust design and it well dovetail with!

existing literature.

CONCLUSION

From the results of the correlations it can be
between Student Engagement and Institutional Climate. The reason behind this is a well-known fact that the

background setup will have direct relationship with any outcome. Here the academic and non- academi
climate provided in the B.Ed. institutions has a positive relationship with the Engagement of Students in thei
course. A good academic climate with freedom, democracy, mutual respect, sensible rules and regulations,
shared responsibilities, moral and personal supports will lead a student to involve more in the course. It is
also seen that there exists a positive relationship between Student Engagement and Teacher Studen
Relationship. The possible reason is again based on the fact that better the Teacher student Relationshi
better will be the involvement in studies and other activities related to studies. Duetoa good teacher studen
relationship the teacher might be involving in academic and personal deeds of the students. The freedo
and the support that a teacher gives to the students for doing their works will definitely lead to a good outpu
If such an output is satisfactory obviously the student will get more engaged in the course. The poor th
teacher‘student relationship is the lesser will be the student Engagement. There exists a strong positiv
::;el:zﬁn between Stusien't Engagement and Achievement Motivation also. The possible reasons could b
Relationslheivers:er: Motivation is a p.errsonal factor unlike Institutional Climate and Teacher Studen
S stu:éntuw'et?: ipgagemgnt Againisa pgrsonal factor. The high percentage of overlapping also show
i r: (;gh Achlevemen‘t motivation will have high Student Engagement. Achievemen
B be s cood a"‘: rawn from .outSTde or from within the individual. So a student with more interest i
goal and so will b:uarlttj teacher will evidently have good amount of Achievement Motivation to attain thi
T mcet' alr'ily show greater engagement in the course. It can also be said that a student wit
< o 1:vatnon can bg expected to show less Student Engagement.
Ralationship an?j Ascﬁiethe regressu?n c.an be conclyded that, the Institutional Climate, Teacher Studen
e litervals car:/e_mer.\t l\'/lot!vatuon can predict the Student Engagement. Assessing this variables i
< A i give lndlcatno.ns ‘ab.out the Student Engagement. This would help the institutions t
sary changes to be done within it so as to ensure high engagement of students.
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