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Power in classroom is a topic that needs to be discus jps. The purlopment of sch

: : er-student rela : iIls deve :
appears in many guises and it affects teach lassroom on the life skills " teractwith teal_ch
is to explore the impact of power structure in cias ot freely utilizi

students. If the classroom is fully teacher dominated. 'e?meri%ae';emony in classroom. !

in academic pursuit they engaged. If teacher creates his oW il lead to intellectual supp ew

the authority that derives from knowledge and position, '.t . issive behaviour of leam

and passiveness of learners in classroom activities. ThiS SUb;:n llife skills of learners: HgnO(’

slows down their critical thinking ability and it negatively affects te . o ong corrooratively
f students individua@’ to help studen

teachers ne i icipation 0
ed to employ the maximum particip " atic classroom climate

s

in classroom intellectual discourses and create a democ
attain life skills in daily life. -
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INTRODUCTION ‘ndivid"I
oevery | :

[
In order to manage social life effectively and systematically, it is necessary !

(0 have certain ife skill. L skils are the basic sklls hat help individuals acauire the 7°;2’;‘i,‘§2’ L
that are necessary to deal with the problems of life they encounter. It enabl{es '"d.'v'd.ua : din
in the environment they live in (Danish and Nellen, 1997).The concept of life skills is used 1 "4
fields such as health, business, education and social life. According to the World Health O.rgamza‘
(WHO, 1997) life skills involve countless skills and the definition and the nature of it may v
according to the culture and the situation. The existence of many definitions of the concep Lot
skills makes it difficult to construct the conceptual framework (Hodge, Danish and Martin, 2013).
United Nations Children’s Fund (UNICEF, 2003) defines life skills as a wide range of psychosocial
interpersonal skills that will help people make the right decisions to have a healthy and p'Odu.
life, establish effective communication and develop coping and self-control skills. WHO (1 999) lis
the basic five life skills to be appropriate for all cultures. They are: the skills of decision-making
problem solving; creative and critical thinking; self awareness and empathy; coping with emoti

and stress; communication and interpersonal skills
The role of environment in achieving life skills is very important as it can be acquired effecti
when circumstances are created in such a way that promote potential development of innate capact

v
of learner. Educational system of any progressive society reflects its norms on constructing id
citizens. This can be attained only by creating a school system which capable promising generati
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2. Therefore, school needs to inculcate in the learners a spirit of critical questioning, a
a new knowledge and deconstruct traditional myths that have acted as constraints

§ modernity. In modernization of society one of the main functions of school is to
ers for adjustability to the change in the society. Therefore, the school system can
cbion of social control as well as social change. Dewey (1890) proposes that authentic
ed and must be centered on the natural interests of learners and their desire to
=with others. It also centered to build things, to inquire objectively about various matters

SS _themselves artistically. Rather than being created as a space to work and obeyed,

h 15 designed as a place to create new inventions and collaborative interactions. In
body is to be treated as the same. The impulses of children are to be considered,
ers wish to communicate with others. They want to know the nature of things and
expression (Dewey, 1890). It is very true that learning and training will be taken
s where children feel a homely atmosphere. The essence of this home setting is that
Oyable participation in activity, creation, conversation and inquiry based discourses
the classroom.

Ssroom learning of school student is influenced by many factors related with the learning
seand environment. The classroom is the best canvass for students' educational development
hBurns). It plays an important role in students’ over all development. In understanding the

& environmental influences on individuals was clearly developed by the Lewin's(1936)
f (P, E). He believed behavior of human beings is being shaped by the interaction of
_a\d his environment.

g learners’ attachment with teachers has long lasting influence on students’ cognitive
‘&.velopment. Ifthe learners keep positive and supportive attachment with their teachers,

* higher-levels of development in cognitive and affective domains than those learners with
=wve attachment. If a student feels a personal connection to a teacher, he will feel more
#=dom therefore he/she shows more engagement in the academic content presented in the
md can gently steps to the ladder of achievement. Positive teacher student relationships
S mto the process of learning and enhance their desire to learning process. It leads to
effective learning and meet students’ developmental and academic needs.
ssent study theoretically explores how power structure in classroom exerts its influence

formation of students. The study neither does this through any quantitative approach
X 3 field based attempt. Absolutely explorative strategy is used depending heavily upon
penological perspectives of the researchers to draw observations about such influences.
abion of secondary school students is affected by many factors. Among those factors,
structure in classroom is explored here. This paper particularly attempts its influence
nking, because among the life skills listed by WHO in 1999 it has very pivotal role on
mc success ineducational endeavors of school students. Therefore, in this paper, life skill
E school students is studied associating with power structure and critical thinking ability

RUCTURE IN CLASSROOM

s defined as an individual's potential to have a control over others or group of persons’
#hes view sees power as the potential capacity of an individual to influence another
@b something hglshe would not have done had he/she not been influenced. An individual
e type of change in the behavior, attitudes, beliefs, etc., as a result of influence from
#se is regarded as the sign of power. This influence can have a reflection on his attitude
T perspective towards various life consequences. French and Raven (1968) qualify this
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nfluence
Kind of definition by Indicating that such change would be a direct rf:st::':’:’vg’“‘l’c‘h may have
another pergon father than the result of a combination of different ord Raven (1968) d“
additional influence, From this view of the nature of power, FrenC": re,xpert. |
Potential bases of POwer: coercive, reward, legitimate, referent an that he/she will be ‘

The baseness of coorcive power is on a learner's expectations t. Reward Power g
the teacher if he/she does not conform to the teacher's influencing a:tempc;sillon to provide
on a learner's perception that the degree to which the teacher is in a & R
o her/him for complying with the teacher's Influence attempt. Legltlmha as a teacher.
assigned power". The base such power is the assigned role of teac hetrto make certain
Power Is based on the student's perception that the teacher has the rig tion of referent pa
and requests as a function of her/his position as a “teacher. The founda |oh Relationship
student's identification With the teacher. This type of power is based on tmz more po \
wo people; less powerful person (the student) to identify with and please e et
(teacher).Expert power stems from the student regarding the teacher to be htin a class
authentic knowledgeable expert in many specific areas. Most information taug
Presented from a base of expert power. %

Students did not have any fc?rmal power or authority in the' school and ila::';:;:
teachers held ultimate power. A certain degree of teacher power in classroom ss a means of
Scott and McCroskey, 1978). The more power is employed by the teacher a
the more it will need to be used", : i

I's necessary that teacher should help the students in moulding their b?hao\agfbf o
beneficial for both the students and teachers. Many of the studeqts think tha iz e
Is essential for the growth and development of the teaching learning p rocesr;sool these pe
The students have different perceptions about the power structure in the sc '
about power structure influences the students in different ways.

POWER STRUCTURE AND LIFE SKILL FORMATION

Life skill formation of school students is studied here assocuatlngﬁwggvgﬁ’w:; de
critical thinking ability. The ability of critical thinking in Iearner§ can ? elearned is relie
settings that are free of fear and stress and when the infor'mataon be nt%dents s ol
interesting to the learners. These conditions can best be attained when S‘; e rany yeald
direct their own thinking with the support of adults. It has been recoghqlzkv critically, to reass
of the fundamental aims of education is to foster learners’ ability to thin
use judgment effectively in decision-making. 5 ilosophical Ae
j Crsi,tical Thinking is a complex notion that is difficult to define. Am?:f?:? zz;lforsegei latory §
Delphi panel of 46 experts' defined critical thinking as “to be purpo gt well as explan
which results in interpretation, analysis, evaluation and mf?r:?ﬁ:ijudgment is based". |
evidential, conceptual or contextual considerations upon whic the critical thinking be
Power dynamics in the classroom has significant fo::’j °"skm of learners. AS Ciilic
learners. Teacher autocracy will be negatively affecting th'?h mtgeach er provides the ins
is best achieved in academic journey of a student when s t: This can be achieved by d
giving opportunity to think about the content he/she an:e;réhers like Peck 1981, Post
training for critical thinking in a harmonious manner. sea condition for the effective
and Siegel 1988 argue that such training is a f:jeC?i: a%ode of presentation that pra
classroom. This can be possible when te?c:%ryaA:til?n (1993) support this view he fo
engagement of learners. Studies conducte
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=on rel s o
setivel refated 1o leamers 1oguss in cbol OMTKIng: This crticiem shouid be dore 1 ar
ded tolerance 43 SUAGeStEd by $443 | nking. This criticism should be done in an
dod 1oV Farica il ggested by sc o|ar§ like (Paul 1982, 184, 1987and Scriven 1980).This
1 50. MOreov ef.‘{" not create any havoc in classroom atmosphere as some teachers falsely
2z > it creates an intellectual responsibility in students learning teaching (Walter,
udy conducted by Winter et al., (1981) concluded that a curriculum that is focused on
e theme encompassing different disciplines leads to development of critical thinking.
lum approach can be effectively implemented in a situation where students and learners
' m learning dedlcat'lng to construct knowledge with real and pure academic spirit.
the other hand, if the classroom activities are formulated, directed and controlled fully
=her without giving opportunity to learners.the graph of intellectual collaboration will reach
’ tshmg stage. So the learners cannot freely interact with teacher in academic pursuits in
th‘ It will lgad to teacher hegemony in classroom. This teacher hegemony in classroom,
e authority that derives from knowledge and position, leads to intellectual suppression
B eness of learners in classroom activities. This submissive behaviour of leamers keep
c ‘f'rom the gcademic collaboration in the classroom and it result to slow down their critical
B ability. The diminishing range of critical ability reflects in their classroom academic activities

ereby it negatively affects the life skills of learners.

LUSION

lie_skllls are t_he basic skills that help individuals acquire the competences that are necessary
with the various problems of life. It enables individuals to succeed in the environment. It is
B=2ry to study the factors and circumstances that have influence on it. This paper was prepared
9 On power structure in classroom and its relation with critical thinking. If the classroom is fully
x dominated, learners cannot freely interact with teacher in academic pursuit they engaged. It
ad to slow down their critical thinking ability and it negatively affects the life skills of learners.
teachers need to employ the maximum participation of students in classroom intellectual
ses to create a democratic classroom. It will help to cultivate ideal successful learners both

and academic pursuits.
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